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Abstract: The modern system of teaching foreign languages to
university students is discussed. The development of linguistic
competences, including the word-formation competence is analyzed.
The discursive approach to the word-formation competence
development is described. Three types of the professional discourse —
economic, political and engineering — are analyzed from the
perspective of those word-formation modes which are typical of
them. The most common models are distinguished. It is proved that
affixation and compounding are characteristic of the political and
economic types of the professional discourse, while compounding
is prevailing in the engineering discourse. The conclusion is made
that the knowledge of word-formation models specific for different
types of the professional discourse can help students to develop
the word-formation competence for successful communication
in a foreign language.

Introduction

The modern system of teaching foreign languages in Universities
is a complex of various aspects including generic competences, linguistic
competences which must be developed as a result of learning languages as well
as methods and approaches used in the educational process.

Generic competences include:

— instrumental competences which show cognitive abilities to understand
and evaluate ideas and thoughts; time management and problem solving skills;
linguistic skills in the areas of oral and written communication;
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— interpersonal competences which are connected with students’ abilities to
express their feelings; social skills;

— systemic competences which imply skills and abilities to understand and
know how the parts of a whole are connected [1].

A linguistic competence is defined as the knowledge of the language being
studied which includes all its levels: phonemic, morphemic, lexical and
syntactic. A student has a language competence if he knows the system of the
language being studied and can use the former in practice [2]. The linguistic
competence combines other competences such as lexical, grammar, word-
formation ones. The latter is often neglected in higher educational institutions or
paid little attention to. Despite the fact that the communicative approach to
teaching foreign languages focuses on communication skills, we think that these
skills can be developed only on the base of excellent knowledge of words, their
models of formation and grammar.

We agree with N. Yurieva who claims that the word-formation competence
is a necessary condition of learning a language as the establishment of word-
formation derivation rules is a long-lasting period of speech development with
the former being the nucleus of vocabulary practice [3]. She also states that
a derived word, unlike a simple word, is a nomination of a special type because
it names something reflecting the unknown through the known, combining
a new experience with the old one, generalizing types of connections and
relations in the surrounding world [3].

Therefore, the aim to teach students word-formation models and develop
their word-formation competence can be considered to be one of the most
important ones. The problem is to find out the most appropriate methods and
approaches to achieve this goal. In many modern coursebooks of English there
are sections in which word-formation models are described and assignments are
given to check students’ knowledge and understanding of them. From our point
of view, that is not enough. So, we suggest using the discursive approach to
help students develop their word-formation competence.

The discursive approach to teaching foreign languages

The term ‘discourse’ and the discursive approach focus on the study of
communication acts, speech patterns and language used by participants of the
discourse to succeed in their communication [4]. Learning a foreign language
students always deal with different types of the discourse.

There are many ways to interpret the term ‘discourse’, but we think that the
following definition is the most suitable for our research. The discourse is a text
comprising a unity together with pragmatic, socio-cultural, psychological and
other factors; a text related to some event; speech which is considered to be
a goal-oriented social act, a component needed for people’s interaction [5].
Thus, the discourse reflects not only linguistic but also extralinguistic aspects of
the community and can be differentiated according to the sphere of its use,
people who use it etc. So, there can be such types of the discourse as economic,
political, medical, religious etc.

As O. Obdalova notes, the discursive approach to teaching foreign
languages is aimed at teaching students a language which is not simply a system
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but an element of the communication process which shows ethnic and socio-
cultural features, the professional context and speech patterns of the discourse
participants [4].

It is possible to distinguish groups of factors which represent
interconnected elements of the complicated communication process based on
the foreign discourse. The first group of factors is stipulated by communication
as a process of information exchange; the second group is based on cognition as
a mode of perception and acquisition of ideas; the third group represents
pragmatics in the form of knowledge of the communication subject and abilities
to use this knowledge in practice; the fourth group includes socio-cultural
features (the knowledge of communicative as well as non-communicative aims
which helps realize different aspects in particular communication acts) [ibid].

So, the discursive approach is an appropriate instrument for providing
students with the required knowledge and skills on the base of the discourse.

The discursive approach
to word-formation competence development

The discursive approach to the word-formation competence development
covers three aspects: contextual, cohesive and coherent. The contextual aspect
helps to pay attention to different words and their meaning which depends on
the context and at the same time it may focus on word-formation models that
can vary in accordance with the discourse type.

The cohesive aspect represents a certain lexical basis made of
interconnected words forming the discourse.

The coherent aspect of the discourse is related to students’ understanding
of the context and words based on their meaning, which is stipulated by word-
formation models.

We suggest focusing on the written discourse that students deal with in the
process of reading a text in a foreign language. In this case, the problem of
establishing a relationship between the reader and the text is rather relevant.
Doing a reading task students are engaged in a complicated intellectual process
looking for and identifying those ideas, which are needed for this activity [6].

To illustrate these ideas we considered examples of three different types of
the modern discourse: political, economic and engineering. This is an excerpt of
the political discourse:

“European Union leaders yesterday formally signed off on the start
of post-Brexit trade negotiations but in private talks this morning expressed
frustration at the “lack of seriousness” about Britain’s preparations for leaving
the bloc.

The approval of a negotiating mandate for talks on Britain’s future
economic relationship will herald the beginning of trade talks this spring and
follow three months of intense negotiations over a withdrawal treaty
and a 21-month transition period.

Theresa May called for a “new dynamic” in the next stage of negotiations
following a Brussels summit dominated by her successful appeal, working
closely with Emmanuel Macron, the French president, for other EU countries to
take against Russia over the Salisbury attack” [7].
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The following words, which were formed according to word-formation
models, were paid attention to: formally, post-Brexit, frustration, seriousness,
approval, negotiating, relationship, beginning, trade negotiations, trade talks,
withdrawal, withdrawal treaty, 21-month transition period.

To analyze word-formation models used in this discourse the following
classification of word-formation processes was applied:

— affixation/derivation (adding affixes to words);

— compounding (joining two or more words);

— borrowing (taking over of words from other languages);

— conversion (taking a word from one grammatical class to another one);

— stress shift (shifting of stress from one syllable to the other);

— clipping (reducing a long word to get a shorter form);

—acronym formation (using initial letters of a group of words that
designate one concept);

— blending (putting parts of words together);

— backformation (taking a word from one grammatical class to another
reducing affixes);

— coinage (adopting brand names);

— onomatopoeia (imitating different sounds with the help of words) [8].

The received results are shown in Table 1.

Thus, the analysis of the words showed that in this example of the political
discourse the most frequently used word-formation models were affixation
(8 words) and compounding (5 words) while blending was a rare model (1 word).

We compared this discourse with the economic one. The excerpt of the
economic discourse was as follows:

“The US plans to impose tariffs on up to $60bn (£42.5bn) in Chinese
imports and limit the country's investment in the US in retaliation for years of
alleged intellectual property thefft.

Table 1
Word-formation models of the political discourse
Words from the discourse Word-formation model
formally affixation (-ly)
Brexit blending (Britain’s exit)
post-Brexit compounding
frustration affixation (-tion)
seriousness affixation (-ness)
approval affixation (-al)
negotiating affixation (-ing)
relationship affixation (-ship)
beginning affixation (-ing)
trade negotiations compounding (noun + noun)
trade talks compounding (noun + noun)
withdrawal affixation (-al)
withdrawal treaty compounding (noun + noun)
21-month transition period compounding
(numeral + noun + noun + noun)
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Word-formation models of the economic discourse

Table 2

Words from the discourse

Word-formation model

retaliation affixation (-tion)

investment affixation (-ment)

alleged affixation (-ed)

intellectual affixation (-tual)

property theft compounding (noun + noun)
unfair affixation (-un)

competition affixation (-tion)

state-led compounding (noun + verb)
trade war compounding (noun + noun)

trade terms

compounding (noun + noun)

roughly affixation (-ly)
Thursday morning compounding (noun + noun)
briefing affixation (-ing)

The White House said the actions were necessary to counter unfair
competition from China's state-led economy.

Beijing said it would "fight to the end" in any trade war with the US.

Mr. Trump said the US and China were negotiating and he was looking for
"reciprocal” trade terms for American companies.

He said the tariffs might be imposed on up to $60bn in Chinese goods —
boosting the number from the roughly 350bn figure White House officials cited
on Thursday morning during a briefing” [9].

The following words were focused on: retaliation, investment, alleged,
intellectual, property theft, unfair, competition, state-led, trade war, trade
terms, roughly, Thursday morning, briefing.

The results of the analysis are presented in Table 2.

According to the data received affixation (8 words) and compounding
(5 words) are also often used in the economic discourse. Therefore, the
comparison of these examples of the political and economic discourse allowed
us to make a conclusion that in the modern world economy and policy are so
interconnected that the same word-formation models are used in the discourse
related to these spheres (mainly affixation and compounding). The same
analysis of the engineering discourse (civil engineering in particular) showed
that compounding was used more often than other models.

Consequently, University students can learn word-formation models on the
base of the discourse. Depending on their future profession they can focus on
those models which are typical for their professional discourse.

Conclusion

The discursive approach to teaching University students foreign languages
has several advantages:

1) it allows to make connections between real events and the language used
for their description;
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2) it helps involve students into the communication activity;

3) it is necessary to provide students with the opportunity to acquire
language competences including the word-formation competence. The latter can
be developed as a result of different exercises based on the discourse study.
Word-formation models are not only learned but understood from the context.
Students are aimed at using those models in their speech which are specific for
their professional discourse.
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JuckypcuBHBIN Moaxoa K popMupoBanmnio
CJI0BO0OPa30BaTEeILHOI KOMIIETEHIHH

JI. 10. KopoJsieBa

@I'BOY BO «Tambosckuii 20cy0apcmeeHtblll meXHuYecKull
yHusepcumemy, 2. Tambos, Poccus

KamoueBble cioBa: HI/ICKprI/IBHHﬁ nmoAxXoJ; MHOCTPAHHBIC SA3bIKH,
JIMHI'BUCTHYCCKasA KOMIICTCHIIMA, HpO(l)CCCPIOHaJ'IBHLIfI JUCKYpPC; Ipouecc
KOMMYHUKAIUH, CJ'IOBOO6pa30BaT€J'IBHaH KOMIICTCHII WA, CJ'IOB006pa3OBa-
TCJIIBHBIC MOICIIH.

AnHotanusi: PaccMoTpeHa coBpeMeHHas cucTeMa OOydYeHHs] HHO-
CTPaHHBIM S3bIKaM CTYIEHTOB BY30B. BHHMaHUe akIeHTHpOBaHO Ha ¢op-
MHUPOBAaHUH JMHIBUCTUYECKUX KOMIIETCHIMI B IIEJIOM M CJIOBOOOpa30Ba-
TEJIbHOW KOMIIETEHIIMH, B YaCTHOCTH. [IpeacraBieH NMCKYPCUBHBINA OAXOL
K (hopMHpOBaHHUIO CIIOBOOOpa3oBaTeIbHOW KoMIeTeHuu. [Ipoananusupo-
BaHbl TPU THMA MPOPECCHOHATBHOIO JUCKYpPCa: SKOHOMUYECCKUH, TTOTUTHU-
YeCKUI 1 MH)KEHEPHBIH, C TOYKH 3pEHHUS] THITMYHBIX Ul HUX CII0OBOOOpa3o-
BaTEJbHBIX MOJIeNIei. Briienensl Hanboee 4acTo MCHONIb3yeMble MOJIEIH.
Joxkazano, uto adpuKcays 1 CIOBOCIOKEHHE XapaKTEePHBI Il SKOHOMH-
YECKOr0 ¥ TOJHTHYECKOTO THIOB TPO(ECCHOHANBHOTO OHCKypCa,
B TO BpeMs KakK CIIOBOCJIOXEHHE MPeoOiafacT B WHKEHEPHOM AHCKYpCE.
CrnenaH BBIBOA O TOM, YTO 3HAHUE CHENU(UYHBIX U1 Pa3IHIHBIX THIIOB
po(eCCHOHANBLHOTO JIUCKYpCa CIIOBOOOPA30BATENLHBIX MOJIENeH MOXKET
CrocoOCTBOBaTh  (OPMHUPOBAHUIO  CIIOBOOOPA30BATEIHHON KOMITETCHIIU
CTYZIEHTOB, HEOOXOIMMON AT YCIIEITHONH KOMMYHHKALMH HA HMHOCTPAHHOM
SA3BIKEC.
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